
RESPONDING TO THE POST 18 FUNDING REVIEW – SUPPORTING INFORMATION 

ITEM 1: UCAS (2016) Through the lens of students: how perceptions of higher education influence 
applicants’ choices. Available from: https://www.ucas.com/sites/default/files/through-the-lens-of-
students.pdf  

1A: Age when potential applicants first consider higher education 

1B: The importance of early access to information and advice 

Quotes from the report: 

 “… if children are thinking about university by the time they enter secondary school, it has a fundamental 

effect on their attitudes and motivations… many respondents talked about being immature at the age of 14 

or 15, not knowing what they wanted to do in the future, and not working to their full potential because of 

this. They also mentioned not finding out what options are available until it was too late. They said that they 

had never heard of many courses or potential careers at age 14 or 15, and since they had nothing to aim for, 

did not work hard enough.” 

“This is often reflected in both the options young people choose at GCSE, and the quality of GCSE results. Both 

strongly impact a learner’s chances of studying at university ... As they approach university applications, some 

find themselves without GCSEs in ‘those subjects that universities want’ … [or] that their GCSE grades were 

not good enough for the course they wanted to pursue.” 

“If most of the information about university is not given until students are in sixth form, many people have 

already left to pursue other options by then. This is particularly true in schools without a strong tradition of 

university progression.” 

https://www.ucas.com/sites/default/files/through-the-lens-of-students.pdf
https://www.ucas.com/sites/default/files/through-the-lens-of-students.pdf


1C: Students’ concerns about going to university 

1D: Potential applicants’ perceptions of higher education 



1E: Geographical location as a barrier 

Quotes from the report: 

“The geographical locations of the higher tariff universities listed in the survey were found to pose a number 

of issues for respondents. First, there was a general perception that they were all located in big cities and that 

it would be expensive to live there.” 

“Applicants pointed out that there are a relatively small number of Russell Group universities located across 

the four countries of the UK, so for many there is not one accessible to where they live or that they can relate 

to. This is particularly so for those who live in more isolated rural communities, some disadvantaged. Where 

applicants have to take the cost of living and studying seriously into account, the necessity for long distance 

travel is a deterrent. For some, that begins with a decision to not even attend an open day.” 

“Some respondents said that the locations of these universities meant that the applicant could not live at 

home, a factor for some in disadvantaged groups.” 

1F: Open day attendance (actual and preferred) 

 



1G: Challenges of attending open days (by POLAR group) 

1H: Reasons for not applying to high tariff providers 

ITEM 2: UCAS (2016) Progression Pathways. Available from: 
https://www.ucas.com/file/53616/download?token=vUSPEhh6  

Quotes from the report: 

“… success at university does depend on which subject a student has studied at Level 3 and which type of subject 
they’re going into.” 

 “The trickiest of the issues for HE progression is that of the mandatory and optional units; the precise units 
studied can affect the ease with which a student progresses to HE ... Sometimes, the choice of units may mean 
that a student will not have the required content to progress on to certain courses.” 

https://www.ucas.com/file/53616/download?token=vUSPEhh6


“In terms of progression, the aim is to enable students to select the HE courses that are right for them, and to help 
them understand what those are … In the best schools and colleges, applied and technical students are being 
encouraged to understand their qualifications, engage in early research, and be prepared to promote what they 
can offer in their dealings with university staff.” 

ITEM 3: UCAS (2017) Progression Pathways 2017: Pathways through higher education. Available from: 
https://www.ucas.com/file/110596/download?token=aVG758ND  

3A: Provision of information and advice 

Quotes from the report related to the provision of information and advice: 

“… the proliferation of different courses and pathways is confusing for students, advisers, and employers. In 
addition, whilst a great deal of effort has been expended on tracking the outcomes and destinations of 
undergraduate students, there is very little comparable evidence about the study and subsequent 
employment destinations and salaries of those people taking foundation years, foundation degrees, Higher 
National qualifications, or degree apprenticeships. This also makes it difficult to determine the value and 
utility of these pathways.” 

“… there is a lack of comprehensive information and advice about these pathways, particularly in comparison 
to information available about full-time degrees. Even basic information which makes it easy to compare the 
different learning approaches, modes of study, time commitment, fees and financial support, and 
qualification and progression opportunities is absent. This contributes to a lack of awareness of these 
pathways amongst advisers and students.” 

3B: Challenges arising from flexible study 

From the report: 

Each of the pathways has progression challenges which may not be apparent to students or apprentices 
before they embark on their studies: our study found that students and apprentices may find challenges with 
the portability and subsequent recognition of their qualification, which may limit choices for progression to 
further study and employment. The introduction of the apprenticeship levy and the likelihood that some 
employers will wrap support for foundation degrees and Higher National qualifications into apprenticeships is 
a further complication. The main issues identified were as follows:  

• Foundation years: whether or not an individual secures a recognised qualification or credit at the end 
of a foundation year. This is important where an individual decides not to progress to a full degree 
after having completed their foundation year, or if they wish to move to another provider.  

• Foundation degrees: when validated by a university, foundation degrees are often delivered by a 
partner college, which may not always be clear to students when they apply. In addition, our study 
found that some students experience difficulties in progressing to a one-‐year top-‐up, in terms of 
availability of options and support for transition.  

• Higher National qualifications: progression from an HNC to an HND is normally a smooth process, but 
transition from an HND to a degree can be more difficult in terms of the recognition of prior learning 
and credit, and therefore availability of study choices. 

• Higher and degree apprenticeships: apprenticeships are designed to provide skills and professional 
qualifications for a specific role, or within a specific sector. Apprentices therefore need to be confident 
about their career goals before they start. Mature learners are likely to be more confident about their 
goals than 17 or 18 year olds considering a degree apprenticeship as an alternative to a degree. 
Young learners may also not fully realise, or be prepared for, the challenges of working and studying 
under an apprenticeship model. 

https://www.ucas.com/file/110596/download?token=aVG758ND


ITEM 4: UCAS (2017) 2017 Student decisions report 

ITEM 5: UCAS (2017) End of Cycle report 2017. Available from: https://www.ucas.com/corporate/data-
and-analysis/ucas-undergraduate-releases/ucas-undergraduate-analysis-reports/2017-end-cycle-report 

5A: Applicants by age (2017) 

https://www.ucas.com/corporate/data-and-analysis/ucas-undergraduate-releases/ucas-undergraduate-analysis-reports/2017-end-cycle-report
https://www.ucas.com/corporate/data-and-analysis/ucas-undergraduate-releases/ucas-undergraduate-analysis-reports/2017-end-cycle-report


5B: Entry rates by qualification type 

 

5C: Entry rates by POLAR group 

 



5D: Entry rate by MEM group 

5E: Nursing applicants by age 

 

  



ITEM 6: UCAS (2018) 2018 cycle applicant figures – March deadline. Available from: 
https://www.ucas.com/corporate/data-and-analysis/ucas-undergraduate-releases/2018-cycle-
applicant-figures-march-deadline 

6A: Applicants by age (2018) 

 

  

https://www.ucas.com/corporate/data-and-analysis/ucas-undergraduate-releases/2018-cycle-applicant-figures-march-deadline
https://www.ucas.com/corporate/data-and-analysis/ucas-undergraduate-releases/2018-cycle-applicant-figures-march-deadline


6B: Nursing applicants by age (2018 – 24 March deadline data) 

 

6C: Applicants by POLAR group 
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